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What is a social movement?

It goes on one at a'time

It starts when you care

To act, it starts when you do it agam
after they said no

It starts when you say we and know
what you mean, and each

Day you mean one more.

Marge Plercy The Low Road
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a _lon A Popular Education Tool Kit. A publlcatlon of the Economic theracy
ril 2000.- Compiled: by Highlander Research and Education Center, New -
hone 1-865-933-3443, www.hrec. org.

: A Summary of
Popular Education Principles and Practices

aulo: Frelre was a Brazilian educator (1921 - 1997) whose methods of
ication (known as “educacién popular” in Spanish or popular
cation'in’ Enghsh) have been used around the world to promote
1t ec catlon llteracy, communzty development and social change.

-are. some understandlngs that underlie Freire's approach. The first
hese is'a-candid recognition that many of the economic, political,
‘and educational structures in the world are authoritarian, undemocratic
and function in the interest of economic and political elites. As a result
of _these structures,’many people are denied opportunities to fully

de 'elop their. potential or effectively and critically participate in the
easnons that affect their lives. They are, in Freirels words, submersed in
" ulture of SIlence !

his.-.underst-anding, several principles follow:

! ducat:on is-not neutral,

leties with huge inequities in power, resources, and opportunities,
cation either reproduces the status quo ("domestication"), or it aims
at beranon Education for liberation means helpmg people to become
e, cntlcal ‘and creatrve in shapmg their lwes

*Dlalogue versus. bankrng _

Education:for domestication and education for llberatlon are
dlstlngmshed by methods as well as goals. Authoritarian-education
methods reduce learners to the status of objects or empty vessels into
h:the teacher "deposits" knowledge. Freire calls this the "banking"
3pproach. By contrast, democratic education is based on dialogue and
eraction between the teacher and student (its goal is the
ation of the distinction between the two). The "teacher" has some
ed_ge «but so does the "student:" there are things that the student
loes not know, but this is also true of the "teacher.” In popular
-:educatlon both become active partners in learn:ng

:, Content must come from the participants.

ak through the "cultures of silence,” the issues discussed must be
he daily lives and reality of the participants. This includes the
ipeople feel strongly about - their hopes, fears, frustrations,




anger, and anxieties. Freire calls these burning issues the "generative
themes" of people’s lives. To find these themes, the educator must lister
and learn from the people about the issues that mean the most to them
Once found, these themes become a basis for discussion. There is a
direct link between people’s emotions and their motivations to act,

Problem posing. 5 | -

Instead of issuing decrees and giving final answers, the democratic
educator asks questions and poses problems related to the themes of the
participants’ lives. People then work in partnership to search for
solutions, There are many methods for posing problems. Some methods
are fairly conventional, such.as brainstorming and small group
discussions. Other ways of problem-posing might involve skits, songs,
pictures.or other methods.that help the dialogue begin.

The cycle of action and reflection. :

The aim of emancipatory education is action as well as thought. Once
participants locate changes they want to make to improve their lives
{even in very small ways), they act upon them. The action itself is
educational and forms the basis for further reflection and:discussion.
The aim is to set up an ongoing cycle of thought, discussion and action. .
The community learns from failures as well as successes and in the
Process becomes more capable of transforming itself and the larger
society. This cycle of thought and action is sometimes called "praxis."

Transformation is the goal. - .

The aim of emancipatory education is the kind of continued
improvement in the quality of the communitys life that-can only be
achieved by including everyone as participants. The goal is for the -
community to become more human, democratic, and equitable at all

levels.
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popumtz'sbucnrlon

industrial-union moVement the civil rights. movement and the enwronmental justu
movement: -Infact, many people don’t know that Rosa Parks had come to Highland
asa parthIpant before that historic day in Montgomery. History often views her actic
as one of an mdlwdual but she was part of a movement that Highlander helped
support : :

‘nghlander helps us.understand the importance of movement burldlng and integratir
culture in our work. Music and art are integrated in the fabric of life at Highland
Center. Htghlander is still. an active force in this. country where people can be four
sitting in a circle of rocking chairsina sunny room overlookmg the Smokey Mountam
worktng to change somety : _ _ :

TOWARD A :mas_oem. FRAMEWOau .

We have learned from all of these examples and from the vast amounts of scholarsh
that exists to codify; challenge:and extend these theories. We have also learned. fro
our own experiences and from the experiences of colleagues around the world who. al
everyday putting these theories into. practice. -We have endeavored to distill some
these ideas to help:you in your work, but.we -encourage you to. learn from your OVl
practlce and to utlllze the blbllography in this book 5

THE CONTEXT IS SOCIAL CHANGE ' ‘ :
The most important aspect of our work is that the goal is to a create social transformt
tion that changes the relationship between the oppressed and their oppressors. - .Oby
ously, this isn’t the kind of thing that happens overnight, or even over a decade. We: aj
in this for the long haul, and we give our work the space and time to have the. pOSSlbllll
of making change. It is for this reason that-we.prefer to work with groups-over sever:
years, instead of: gomg to do “one-shot” workshops where we never make contacty
the participants again. We prefer.to leam:and grow with the groups that we work witl
to be-able to work toward'a deeper growth of critical.consciousness-and:fo:se
assess their development. This is also why we work with: groups; such as’ comm
organizations and unions and not individuals. We are working to help build and stren
a movement for social change, and that movement will. not be-made. of lndlv:du
Simifarly, -although within the process.of ¢ritical consclousness personal transform
is |mportant it cannot stop there. ST

Our pedagoglcal framework and the way we work for change is: lnfluenced b
We know that we need to understand the struggles and successes of the ’a
to work for change right now. We:also-know.that: history: changes ali:the.tim
view our current struggles within the Gramscian notion-of “the moment.”
begin-economic workshops by assessing the.current historical moment wnth
pants. What are the current economic trends? Who do these trends hurt an
By mapping the trends and the relationships of the forces. behind.the en
start to look at how to change things within the short term: that. mlg. __

longer—term effect. : -

Because we are aware that the histonc moment changes allthe ti
constant relationship between action and reflection, or-“pr
analyze the motaent right now, figure out what we wantto.
action. Butitdoesn’t stop there. We then need to analyze agaln

and the success or fatlure of our actions
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| six kev FREIREAN PRINCIPLES

EQUCATION X NOT
NEYTRAL
Education is either designed to
maintain the status quo, imposing
on the people the values and
culture of the dominant class or
education is designed to liberate

people, helping them.to: become. -
critical, creatlve, free and active.

DIMLOBUE e
No one has all the answers! .
Each person has different
answers based on his or her
own experiences. To dis-
cover valid solutions every-
one needs to be botha -
learner and a teacher.
Education must be a mutual -
learning process.

W COMES FROM
THE PMﬁUIPM

People will act on the issues on which. thq

have strong feelings. . Education that sta|

by identifying the issues that people spez
"about with excitement, hope, fear or ang
will have greater success in reachmg tho

mvolved

‘facilitator can help participants leamn by .
providing a framework for thinking.and

 PROBLEM-POSING.
- Eovearon

Partlc:pants are thmklng, creatlve |
people with the capacity for action. A

creativity. By posing questlons instead
of lecturing, a facllltator engages the
partlclpants in an actlve way -

REFLECTION/ACTION e

By continually engaging in a cycle of
reflection and action, a group can
celebrate their successes, analyze
critically their reality, mistakes and
failures — and use this information to
act again. This allows a group to
become more capable of effectively
~ transforming their daily life.




HOW TO BULD AN ANAIYSS

© onomics is usually taught lecture-style, in what Freire cailed “the bank-
3 ;;professor deposits knowledge into the head of the student who memo-
critically spits it back out. We wanted our workshops to encourage people
mselves and reflect their experiences, so we worked on developing tools
e_found thatin teachlng economics this i IS especlally important because

lysis -vatidates their experiences and also works to diffuse the expert role
t be playing as a facilitator. Although we never deny that we are leading

is to happen. Sometimes the analysis that is developed by a group is not what
jhave expected and that always makes for an interesting workshop.

‘always try to point.out ways that the people in our workshops are actually engaging

na sis all the time, even though they may not call it that. When they make decisions

! /hat .actions to organize, what problems need solving, even how to plan the
re for their families; they are engaging in analysis.

- WHY COYUNTURAL ANALYSIS?

“'We haveworked for several years with a pro-

" .cess that we developed that Is-based on

. -some of Antonio Gramsci's ideas and alse | Eor more a.more detailed descrl
L . P R : . . p-

-workdonein Latin Americaand Canada. The. | o of the entire coyuntural analysis
‘process-is called coyuntural analysls and process that the Praxis/Economic

it is:a way for community groups to analyze | jstice Project has developed, see
rrent historical moment and find possi- | 4,r book:

'_eggd"_e:-.'c.pyun'tural analysis only looks at CRITICAL THINKING ME
‘what s happening right now at this particutar MEANINCFUL ACTION:

, it needs to be engaged in regularly.

‘can learn a few exercises and then COYUNTYRAL ﬂﬁﬂﬂ@/"
hem as circumstances and som'al A MANUAL FOR FACILITATORS

‘way to make the abstract concepts in contact:
. 7. economic theory very concrete for paople in : X
- your'group. And itis a way to take these AthQ'QS? ?L Iggg{)bgorn
~»concrete circumstances and look for open- ttl _%ﬂo’ Zorkel
ings for action. atin.. Mary zerke
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hange, by R:ck Arnold Bev Burke, Carl James, D'Arcy Martin and Barb T
stitute for: Education and Action, Toronto: Between the Lines, 1991. homas

- :'Pﬂf;_:\é’_ipl'es of education for social change

or - _
‘How we know education for social change is happening

' _-fspcié]-change edubatlon:

"W 'crltically examines unequal power relations, not just differences (race, class,
~ gender; disability, heterosexism, ageism)

m .names and challenges ideas and practices that support inequality

@ anticipates and addresses conflict

B encourages creative expression .

m uses the mind, hands, and emotions

N isa continulng process, not a single event.

B strengthens organization

]

[ ]

o

I

-encourages collective action for change

. models democratic relations between learner and leader
includes both reflection and action
puts local Issues into natlonal and global contexts

Education for social change is NOT neutral,

e e S P T S e A S T
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: TR . -
- Educating for Change, by Rick Arnold, -Bev_Burk‘e, Carl James, D
Doris Marshal:lnstitute for Education and Action, Toronto: Betwe

‘Arcy Martin and Barb Thomas
en the Lines, 1991. -~ . .
2

WORKING BY DESIGN
Putting Together g Program

In planning for a workshop together, three of us pooled our ot
attempts at design models. We came up with one we call

“the splralﬁ
which we now use in our work,
The spiral model
o v >t Y e . _
® a Pllj n
i . * action
Evachsc. skalls

tyateqize
omd P!an :
for action ¢

start with the, '
,?-P;r;”;:’: _ref ' z look For

.

add new information and Theory

This model suggests that:

. toavoid beinglimited by the knowiedge and experience of people’
we also collectively add or create new information or theory::
4. participants need to try on what they've learned: to practise ne:
make strategies and plan for action;

5. afterwards, back in their organizations and daily work, particip

action what they've learned in the workshop.
38 '

EDUCATING FOR A CHANGE
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A Summary of
~ Popular Education Principles and Practices

Paulo.Freire was a Brazilian educator (1921 - 1997) whose methods of

education (known as “educacién popular™ in Spanish or popular
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liberation. Education for liberation means helping people to become
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Dialogue versus banking. , |
Education for domestication and education for liberation are
~distinguished'by methods as well as ‘goals. Authoritarian education
“methods reduce‘learners to the status of objects or empty vessels into

h the teacher "deposits" knowledge. Freire calis this the “banking"
pproach. By contrast, democratic education is based on dialogue and
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